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Kennedy-Longfellow Data Analysis 

 
Strengths 

 

Trend data that demonstrates an area of strength  

What are your 
observations and your 
hypothesis of the cause 
of this area of strength? 

What strategic 

objectives or 

initiatives could have 
led to this area of 
strength?  How? 

#1 

 

CPI points in all subgroups 
for math improved by 
double digits in one year. 
 
Focus from coaches and 
teachers on understanding 
the Common Core and 
Math Practice standards at 
grade-level and Cluster 
meetings. 

Focus on Math Practice 
standards. 
 
Flexible professional 
learning opportunities 
supported by math 
coaches. 
 
Targeted Afterschool 
program for students in 
grades 3-5 based on 
Symphony math screener, 
MCAS data, and 
computational assessment. 

#2 

 KLO met its SGP target for 
all students and all 
reportable subgroups in 
ELA. 

Data meetings with Dr. 
Chris Parker deepened our 
understanding of how 
students were performing 
throughout the year and 
challenged us to target 
instruction based on 
individual student needs. 
 
Targeted afterschool 
intervention for students 
in grades 3-5 twice a week 
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based on FAST, MCAS, 
and teacher observational 
data. 

#3 

 

KLO met and exceeded its 
SGP targets for all students 
and all reportable 
subgroups. 

Every meeting with grade 
level teachers and coaches 
had a focus on the 
teacher’s understanding of 
the Common Core 
standards. 
 
Coaches met with 
individual and grade-level 
teachers to analyze 
Symphony data, and 
district data to plan 
targeted interventions and 
instructional needs for 
students. 
 
Targeted afterschool 
intervention for students 
in grades 3-5 twice a week 
based on FAST, MCAS, 
and teacher observational 
data. 
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1. Why do you think these are the most important data points for areas of strength?  We believe these are the most important data points 
because they illustrate significant student growth and how it translated into overall improvements in both ELA and Math.  They also 
link with direct strategies that were implemented in the 2013-2014 school year. 
 

Kennedy-Longfellow trend data for areas for improvement: 

 

Trend data that demonstrates an area for improvement  

What is your 
observations and 
hypothesis of the cause 
of this area for 
improvement? 

What strategic 

objectives or initiatives 

could address this area 
for improvement?  
How? 

#1 

 

 

In the past three years in 
all grades, the KLO has 
earned below 55% of the 
possible OR points on 
MCAS. 
 
We have shown little to 
no growth in this area 
over time. 
 
Our students do not 
comprehend grade-level 
text at high levels. 

Support deep 
comprehension and the 
transfer of new 
knowledge to unique 
learning experiences by 
consistently providing 
opportunities for 
students to discuss, 
share, and write about 
what they are reading 
and learning from text 
across content areas. 
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#2 

 

Even though there was 
significant growth in our 
3rd and 5th grade OR 
points in 2014, our 4th 
grade scores have 
declined steadily over 
the past three years. 
 
Our students lack 
problem solving 
strategies and skills and 
possibly the ability to 
persevere with complex, 
open-response type 
questions. 

Teach, support, and 
develop a growth 
mindset for our students 
by providing frequent 
opportunities for them to 
problem-solve and 
persevere with complex 
tasks. 
 

#3 

 
 

Our students can read 
and answer within the 
text questions with over 
65% accuracy, but when 
asked to answer more 
inferential questions are 
unable to do so with 
such high accuracy. 
 
Our students in grades 1 
and 2 seem not to 
comprehend text at a 
deep, inferential level. 

Support deep 
comprehension, a 
growth mindset, and the 
transfer of new 
knowledge to unique 
learning experiences by 
consistently providing 
opportunities for 
students to discuss, 
share, and write about 
what they are reading 
and learning from text 
across content areas. 
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#4 

 

Our students can read 
and answer Within the 
Text questions with over 
80% accuracy, but when 
asked to answer Beyond 
and About the Text 
Questions, are unable to 
do so with such high 
accuracy. 
 
Our students in grades 1 
and 2 seem not to 
comprehend text at a 
deep, inferential level. 

Support deep 
comprehension, a 
growth mindset, and the 
transfer of new 
knowledge to unique 
learning experiences by 
consistently providing 
opportunities for 
students to discuss, 
share, and write about 
what they are reading 
and learning from text 
across content areas. 

 

2. Why do you think these are the most important data points for areas of improvement?   
These data points show consistent trends over time and signify consistent challenges regarding deep comprehension, problem-
solving, and perseverance across content areas that seems to persist throughout a child’s elementary years. 
 
 

3. To what extent do the strategic objectives and initiatives listed above align to the strategic objectives and initiatives in the one page 
SIP overview you completed in June, 2014?  They are highly aligned to our one page SIP overview. 

 
  
 
 



 

Cambridge Public Schools 
Kennedy-Longfellow School Improvement Plan 2014-2016 

Vision 

To challenge ALL students to become curious, active and engaged learners through relevant curriculum, authentic classroom and field 
experiences that promote awareness of each individual’s role in a global community, expand learning outcomes, and accelerate achievement 
gains to reduce gaps in proficiency. 

Theory of Action 

If we implement, with consistency, a tiered system of support in literacy, math, and social/emotional skills, purposefully develop student 
comprehension strategies across content areas, support educators’ instructional and leadership capacity and purposely foster a growth 
mindset we will systematically increase student achievement. 

Strategic Objectives Strategic Initiatives 

Support deep 
comprehension and 
the transfer of new 
knowledge to 
unique learning 
opportunities. 

Use instructional 
strategies, such as close 
reading, reciprocal 
teaching, writing about 
reading, etc., to support 
deeper comprehension 
of complex text across 
all content areas and 
with increased 
interdisciplinary 
opportunities. 

Use academic discourse, 
across all content and 
subject areas, to develop 
strong speaking, 
listening and thinking 
skills. 

Provide frequent 
opportunities for 
students to apply new 
knowledge to unique 
learning experiences. 

Develop, clearly 
articulate and post 
Language and content 
objectives for all 
students to access across 
all content areas. 
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Teach, support and 
develop a growth 
mindset within our 
school community. 

Provide students with 
diverse and multiple 
opportunities to develop 
perseverance and 
problem solving 
strategies (Math 

Practice Standard 1) 

Provide students with 
multiple opportunities 
that help them develop 
their ability to construct 
viable arguments, 
critique others, and use 
precise vocabulary 
(Math Practice 

Standard 3, 6) 

Provide students with 
varied opportunities to 
use technology and 
digital media 
strategically and capably 
to enhance their reading, 
writing, speaking, 
listening and language 
use. (MA ELA 

Frameworks) 

Provide students with 
appropriate scaffolding 
and opportunities to 
develop independence 
across tasks and 
disciplines. (MA ELA 

Frameworks) 

 

Implement and 
support a robust, 
aligned and 
responsive Tiered 
System of Support 
(RTI and PBIS) 

Provide focused Tier II 
Interventions within our 
Response to 
Intervention (RtI) 
initiative – JK-5 by 
assigning an 
interventionist in every 
class during the Reading 
Workshop block for 40 
minutes  

Implement Math in 
Focus grades 1-5 and 
align math instruction to 
new MA Curriculum 
Frameworks where 
needed. (Tier 1)  Also 
utilizing Symphony 
Math intervention for 
students needing support 
or working with the 
Math coach to identify 
other, more appropriate, 
interventions based on 
student data. 

Incorporate explicit 
phonemic awareness 
and phonics instruction 
within our Tier 1 
Reading and Writing 
workshop core 
curriculum. 

Implement Second Step 
curriculum to address 
the social/emotional 
learning of our JK-5 
students. 

Strengthen and build 
upon Tier I and Tier II 
supports within the 
Positive Behavior 
Intervention System 
(PBIS) and improve 
data systems for 
tracking and making 
informed decisions 
regarding student 
behavior. 

Support and create 
multiple 
opportunities to 
engage as a 
Professional 
Learning 
Community 

Create and support 
opportunities for all 
staff to engage as 
professional learning 
communities (grade-
level, cluster) to deepen 
our understanding of the 
math practice standards, 
the new Math in Focus 
curriculum, and the 
transformative use of 
technology to improve 
student achievement. 

Create opportunities for 
staff to plan for, learn 
more about, and discuss 
student progress to 
support our 
implementation of the 
Second Step curriculum, 
and to continue our 
implementation of the 
PBIS framework, 
specifically in the areas 
of tiered interventions. 

The Instructional 
Leadership team will 
work with a consultant 
specifically on 
Facilitative Leadership 
in order to create more 
opportunities for shared 
decision-making and 
teacher leadership. 

Continue working with 
IDEAL consulting in the 
areas of progress 
monitoring, intervention 
decisions, and data 
analysis to support Tier 
II interventions in 
reading and build a 
more robust system of 
support for all students. 
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School:  Kennedy-Longfellow School 
Action Plan for Strategic Objective/Initiative #1 
 
 

Year-Long description, rationale, and goal 
Priority Strategic 
Objective/Initiative: 

Teach, support and develop a growth mindset in our school. 

Data that supports 
this initiative as a 
priority for your 
school 

Data from our Open Response MCAS questions in both ELA and Math over 
the past 3-4 years indicate that many of our students score a 0.  We 
hypothesize that for some of our students they do not even attempt to 
answer the question or for some they attempt it and give up.  (see Data 
Analysis for Areas of Improvement) 

Student outcome at 
the end of the school 
year. 

Students will demonstrate strategies and evidence of persistence, problem-
solving, and constructing viable arguments in novel transfer tasks – 
resulting in increased student performance on Open Response ELA and 
Math MCAS questions, in our district Writing Assessments, and when 
answering About the Text Benchmark questions. 

Early Evidence of Change 
 
What are you trying 
to achieve in this 
initiative by January 
31? 

 
Students will engage in regular opportunities in Math and ELA to engage 
with transfer tasks.  
Teachers will provide regular transfer task opportunities for students in 
Math and ELA. 
Students will use a known strategy to improve perseverance – “Take 3 and 
Ask 2 Friends” 
Teachers will, with increasing regularity, name and acknowledge 
perseverance in students for all aspects of their day, not just academics. 
Teachers will teach and expect the use of the “Take 3 and Ask 2 Friends” 
 

 
How will you know if a 
change is an 
improvement by 
January 31? 

 
Teachers will bring samples of student “Put on your Thinking Cap” MiF 
problems to grade-level meetings to analyze for understanding. 
Teachers will model thinking and writing about reading and give 
opportunities at least once a week for students to think aloud about and 
write about their reading. 
Students will be able to explain what “Take 3 and Ask 2 Friends” is and use 
it 70% of the time. 
Teachers will remind students of the “Take 3 and Ask 2 Friends” strategy 
and have it posted in the classroom. 
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What changes can you 
make that will result in 
improvement? 
 
Describe your plan to 
implement this 
initiative over the 
whole school year. 
 
Consider students with 
disabilities, ELL’s and 
students with high 
needs. 

Implementation 
Benchmark 

Person/Team 
primarily 
responsible 

Date/frequency 
completed 

Students and teachers will 
begin to employ the use of  
“Take 3 and Ask 2 Friends” 
when attempting 
independent transfer tasks 
(Take 3 minutes to think, 
then ask 2 friends before 
asking a teacher). 
The amount of minutes is 
flexible depending on the 
student and their individual 
needs. 

Classroom 
teachers, 
specialists, 
special 
educators, ELL 
teacher, coaches, 
Administration. 

Daily 

Grade 1-5 teachers will 
assign at least one MiF 
transfer tasks (Put on your 
Thinking Cap) aligned with 
each chapter. 

Teachers and 
Math Coach 

Each MiF chapter 

Jk-2 teachers will model 
writing about reading by 
creating shared group 
written reflections with a 
gradual release of 
responsibility to the 
students. 
 

JK-2 Teachers 
and ELA coach 

Once a week 

Grade 3-5 teachers will use 
independent, written 
reading reflections and/or 
prompts with the students 
to assess comprehension 
and develop perseverance 
with transfer tasks 

Grades 3-5 
teachers and 
ELA coach 

Once a week 

During grade-level 
meetings, teachers and 
coaches will look for 
evidence in student work 
samples in order to 
develop criteria for success 
when evaluating 
perseverance and student 
dialogue using a common 
language for all academic 
areas. 

Coaches and 
grade-level 
teachers 

Weekly grade-level 
meetings 
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School:  Kennedy-Longfellow School 
Action Plan for Strategic Objective/Initiative #2 
 
 

Year-Long description, rationale, and goal 
Priority Strategic 
Objective/Initiative: 

Support and create multiple opportunities to engage as a Professional 
Learning Community; 
Create and support opportunities for all staff to engage as professional 
learning communities (grade level, cluster) to deepen their understanding 
of the math practice standards, the new Math in Focus curriculum, the 
transformative use of technology to improve student achievement, along 
with other topics related to teachers’ goals. 

Data that supports 
this initiative as a 
priority for your 
school 

TELL survey data – spring 2014; ILT analysis of the school’s adult culture 
after reading about school culture (Barth on non-discussables; Fahey et al 
on adult development; Bryk et al on human and structural conditions for 
effective school climate); recorded faculty feedback on the SIP in September 
2014. 

Student outcome at 
the end of the school 
year. 

Improvement in school climate survey as evidenced by the TELL survey, ILT 
observations, anecdotal data, June formal sharing of learning by group 
members 

Early Evidence of Change 
 
What are you trying 
to achieve in this 
initiative by January 
31? 

December:  
Iron out logistics: 
● Conduct a survey to assess interest 
● Form groups 
● Identify facilitators 
● Set up a day of initial training in January for the facilitators 
● Set up a schedule of meetings, January-June 
● Contact central office – can these groups serve as a 10-hour course? 
● Work out the funding for the facilitation training and any stipends that 

are needed 
January: 
● Conduct one day of PD for facilitators, followed by on-going support 
● Host a two hour kick-off meeting for all groups 

 
 
 

How will you know if a 
change is an 
improvement by 
January 31? 

The staff survey will be completed, groups will be formed and facilitators 
will be identified 
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Implementation 
Benchmark 

Person/Team 
primarily 
responsible 

Date/frequency 
completed 

What changes can you 
make that will result in  
Improvement? 
 
Describe your plan to 
implement this 
initiative over the 
whole school year. 
 
Consider students with 
disabilities, ELL’s and 
students with high 
needs. 
How will you know if a 
change is an 
improvement? 

Form “study groups” 
(and/or collaborative 
learning groups) among 
interested faculty; these 
faculty will consider 
themselves to be “on 
reconnaissance” for the 
rest of the faculty.  They 
will report back in June 
about what they learned 
and how they learned it, 
and make 
recommendations to the 
ILT about faculty 
professional learning 
communities during the 
2015-2016 school year. 
 

ILT members, 
interested 
faculty, 
Administration 
supported. 

December:  
Iron out logistics: 
● Conduct a survey to 

assess interest 
● Form groups 
● Identify facilitators 
● Set up a day of initial 

training in January for 
the facilitators 

● Set up a schedule of 
meetings, January-June 

● Contact central office – 
can these groups serve 
as a 10-hour course? 

● Work out the funding 
for the facilitation 
training and any 
stipends that are 
needed 

January: 
● Conduct one day of PD 

for facilitators, 
followed by on-going 
support 

● Host a two hour kick-
off meeting for all 
groups 

February-May: 
● Groups engage in bi-

weekly (or monthly) 
meetings 

June: 
● Group members share 

learning across groups 
● Group members share 

learning with the 
faculty 

● Facilitators make 
recommendations to 
the ILT on behalf of 
their groups 
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 By the end of the year, 
100% of the faculty 
participating will have 
engaged in inquiry an cycle 
with peers - presenting 
work from their practice 
for feedback, documenting 
their learning, making 
changes in their teaching, 
and documenting changes 
in student learning that 
resulted.  50% of the 
participating faculty will 
have observed two peers, 
and been observed by two 
peers, with feedback. 
 

ILT members, 
interested 
faculty, 
Administration 
supported 

 

Participating faculty will 
learn several protocols for 
engaging in reflective 
dialogue, examining 
student work 
collaboratively, reading 
texts together, observing in 
classrooms, and giving 
feedback on educational 
dilemmas.  Ultimately, 
participating faculty will 
bring these protocols to 
other collegial meetings 
they participate in (grade 
level, etc.) to improve the 
quality of the work 
(conversations, planning, 
learning) in those 
meetings. 

ILT members, 
interested 
faculty, 
Administration 
supported 

 

Teacher morale will 
improve; there will be 
shifts in the school culture; 
teachers will report that 
they are using ideas, 
practices, feedback, etc. 
from their colleagues – 
ultimately this will impact 
student learning 

  

 
12 



School:  Kennedy-Longfellow School 
Action Plan for Strategic Objective/Initiative #3 
 

Year-Long description, rationale, and goal 
Priority Strategic 
Objective/Initiative: 

Implement and support a robust, aligned and responsive Tiered 
System of Support (RTI and PBIS)  
 

Data that supports 
this initiative as a 
priority for your 
school 

▪ In Kindergarten, as indicated on the FAST Essential 
measure of Letter Sounds 73% of our students were below 
or well-below average in the Spring of 2014 

▪ In 1st grade, as indicated on the FAST Essential measure of 
Nonsense Word Fluency, Whole Words Read, 47% of our 
students were below or well-below average in the Spring of 
2014 

▪  In 1st grade, as indicated on the FAST Essential measure of 
Nonsense Word Fluency, Correct Letter Sounds, 75% were 
below or well-below average in the Spring of 2014 

▪ TellMASS data from 2012 and 2014 indicate challenges 
with student’s following rules of conduct.   

▪ Student’s in need of Tier II and Tier III social/emotional and 
behavioral supports is consistently increasing. 

 
Student outcome at 
the end of the school 
year. 

50% or more of our students, in each grade, will be at or above 
grade level as indicated on the FAST Essential measures. 
Students will learn and utilize social/emotional and self-
regulation skills that will lead to a decrease in the number of 
office referrals and an increase in time on learning. 

Early Evidence of Change 
 
What are you trying 
to achieve in this 
initiative by January 
31? 

Students identified, as needing Tier II academic supports will 
receive at least two doses of targeted small-group instruction 3-5 
times a week. 
Students will participate in the Second Step curriculum and begin 
to utilize the skills learned in their everyday interactions. 
We will begin to formulate a whole-school approach to support 
the social/emotional, mental health, and behavioral needs of our 
community. 

 
How will you know if a 
change is an 
improvement by 
January 31? 

Student’s growth will be monitored every two weeks and 
evaluated to ensure they are making progress toward meeting 
their goals and grade-level expectations. 
Students will begin to display the social/emotional skills from the 
Second Step curriculum during unstructured times such as 
recess/lunch and transitions. 
We will have a comprehensive, trauma-sensitive framework 
identified to support the social/emotional, mental health, and 
behavioral needs of our community. 
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Implementation 
Benchmark 

Person/Team 
primarily 
responsible 

Date/frequency 
completed 

What changes can you 
make that will result in 
improvement? 
 
Describe your plan to 
implement this 
initiative over the 
whole school year. 
 
Consider students with 
disabilities, ELL’s and 
students with high 
needs. 

Classroom teacher will 
provide Tier I whole group 
and small group 
instruction to all students 
on a daily basis, while an 
assigned interventionist 
will provide a second dose 
of targeted small group 
instruction to students 
identified as needing Tier II 
interventions 
 

Classroom 
teachers, 
interventionists, 
ELA coach 

Daily 

Teachers and 
interventionists will 
progress monitor students 
at least twice a month to 
assess progress towards 
meeting the identified goal. 

Classroom 
teachers, 
interventionists, 
ELA coach 

Twice a month 

Teach Second Step lessons 
during designated SEL 
blocks and reinforce the 
learned skills throughout 
the day. 

Classroom 
teachers and 
specialists 
 

Twice a week 

Identify Tier II and Tier III 
social/emotional and 
behavioral interventions 

Principal, 
Assistant 
Principal, School 
Counselor and 
School 
Psychologist 

December/ 
January 

Implement a data system 
for tracking student 
behavior and interventions 

Student Support 
Team 

December/ 
January 

Develop a trauma-sensitive 
and informed whole-school 
framework for supporting 
the mental health, 
social/emotional, and 
behavioral needs of our 
community. 

Principal, 
Assistant 
Principal, School 
Counselor, 
School 
Psychologist, ILT 

December-
February 
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Additional Considerations: 

 

1. What additional initiatives from your SIP is your school undertaking this 
school year (besides those described in the Action Plan above)? 

• Provide students with varied opportunities to use technology and digital 
media strategically and capably to enhance their reading, writing, speaking, 
listening and language use.  

• Incorporate explicit phonemic awareness and phonics instruction within 
our Tier 1 Reading and Writing workshop core curriculum.  

• Continue working with IDEAL consulting in the areas of progress 
monitoring, intervention decisions, and data analysis to support Tier II 
interventions in reading and build a more robust system of support for all 
students.  

• The Instructional Leadership team will work with a consultant specifically 
on Facilitative Leadership in order to create more opportunities for shared 
decision-making and teacher leadership.  

 

2. Do you believe the list above is achievable this year?  If not, please consider 
making changes to your improvement plan (Section 2). 

• We believe that the interconnectedness of our initiatives both in the action 
plans and listed above are achievable over the duration of this plan.  Some 
of the initiatives may be completed and achieved in one year, and some will 
continue over the course of the two years of this School Improvement Plan.  
Many of the initiatives in our three Action Plans and listed above are 
already being implemented at the Kennedy-Longfellow School. 

 

3. What professional development will support all the initiatives your school is 
undertaking this year? Please identify the professional development included 
as an initiative on your improvement plan or other professional development 
that is not included in your improvement plan. 

• Continue the work with Gene Thompson Groves on Facilitative 
Leadership for our Instructional Leadership Team. 

• One-day training in facilitation for the staff identified as facilitators for 
our collaborative learning groups. 
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• Data meetings, progress monitoring meetings and ongoing support from 
IDEAL Consulting and Dr. Chris Parker to continue to deepen our 
Response to Intervention framework. 

• PBIS, Mental Health, and Trauma-Sensitive practices. 

 

4. How are you aligning your resources to support all the initiatives your school 
is undertaking this year? 

• Schedules were created to support the small group rotations in Literacy to 
enhance our Tier II interventions. 

• A scheduled Social/ Emotional Learning (SEL) block was put into every 
schedule to facilitate the implementation of Second Step.  Specialists, 
support staff, and our family liaison were assigned to an individual 
classroom to co-teach the curriculum with the classroom teacher. 

• SIP funds were used to increase our family liaison to full-time to support 
our PBIS Tiered framework and our SEL curriculum. 

• SIP funds were used to increase our Art teacher to full-time to support 
our ability to provide collaboration time for classroom teachers 

• SIP funds were allocated for the continued implementation of PBIS 

• Professional Development funds were allocated to support our 
understanding of PBIS, Mental Health and Trauma-Sensitive practices. 

 

5. Who was involved in the creation of each part of your SIP?  In what ways 
were they involved? 

• Instructional Leadership Team (ILT) members drafted the School 
Improvement plan back in the winter/spring of 2014. 

• ILT presented the SIP draft to the whole staff in the Spring of 2014 for 
feedback. 

• Principal revised the SIP in the Fall of 2014 based on Spring MCAS, 
Benchmark, FAST and Symphony data. 

• ILT members engaged in a Tuning Protocol with the principal to give 
feedback on the revised SIP 

16 



 

 

• ILT members then used the same Tuning Protocol with the whole staff to 
gather further feedback. 

• ILT members presented feedback from the staff to the Principal. 

• The principal then revised the SIP into its final version. 

• The SIP was presented to and discussed with the School Council. 

• Specific Action plans were developed by subcommittees of the ILT 
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